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| A plan to evaluate a college-orientation course required of new freshmen at M,
i San Antonio College was developed, It was designed to help students adjust to
college, evaluate their Interests and ahilifies, determine realistic vocational goals, and
) develop effechve educational plans, Opportunities for close personal relationships
& between students and counselors were also provided, Pertinent literature indicated
1 that evaluation, to be meaningful, must be Integrated into the development of the
4 course, Requisites for evaluation included: stating course objectives In terms of
i specific student behavior; evaluation.of objectives In terms of student relevance; and
4 determining measurable behavioral changes students would exhibit, Since, because of
Its loose structure, a rigorous evaluation plan could not be apphed to this course, the
new plan allowed for course revision as well as evaluation, The plan was comprised of
the following developmental stages: stimulate staff to take achion by preparing
. pertinent curriculum daty; formulate specific behavioral objectives; establish a way-to
% account for specific behavior of students; delineate teaching techniques that provide
i mohivation, outlining goals, organizing instruction, and grading assignments against an
# established criterion; develop a pre- and post-test instrument tied to the objectives; -
j and design a student evaluation tool. [Not availlable in hard copy because of marginal
: legibiity of onginal ] (MB) '_ :
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THE PURFOSE AND CRGARWIZATION OF THIS PROJECT

The purpose of this project iz go develop a plan for evalvating an

orientation to college course which is curvently being required of new,

comnunity college freshmen at ¥t. Sax Antonio College, In oxder ¢o develop

this evalustion plan, the following $ormulative steps will be taken,

First, the course itself, Guidance 350 by title apd course number, will
be briefly reviewed. This reviey will include a descxiphion of existing
course ohizetives, the course fozmat, and student evaluation repozis,

fecend, 8 selectad zeview of the licevaturs will be made iv ovder fo
gain Increased understanding of the processes for svaluating an educsational
program or ¢ourse. Methods of forming cousse nbjectivea'based on behave
loral goals, principaes of learning, and methods of evaluating will be
resecarched.

Third, it is anticipated that findings from this veview of the iig-
erature will point out the need for vevisions im the existing course,
particularly im vepard o move specificity in the listing of objec;ives.
Suggested reviszions will be reported.

And fourth, the plan for evziuvating Guidance 50, as was the purpose

of this;project. #ill De described.
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sections in the spring semester,
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GUIDANCE 50

Guidence 56 is a onec-half mpit couwse regquived of new frashmen enw

tering Mt, San Antonio Onllepe. It is offeored by the Counseling and
Guidonce Depnziment snd is tanghs by ¢he counseling _:aff so -haly coun
selees. Each counselor has iz gections in the fall semester and theee
Cizsses bagin the second week of each
semester and soatinue a8 the reie of one hour per weak for nine weeks,
As gurrentiy vevised, students vho sstisfy the reqguirements of the course
will receive MOredit” for ome~haif of & semester unli towsrds the Assosiste
in Avete Degree znd thoge who do not sstlsfy {he requlysments of the course
will wadeive “"No-Oredie,” The student®s permanent vesord will vefless his
achicvements in €his courge; however, In either case, the grade of "Cradic®
or “Ho-Crediz® will have no effect on the student’s grade polat aversge.

The dessription of Guldance 50 as iisted in the General Bulletin of
Mr, San Antonle Sollege 1 sa follows:

"Thiz grous guidange course is wequived of new day students

and inciudes presentavisos and classe activities o sosise

students in their (1) adjustment to goilege, (8) swvaluastion

of iuntgresis and an%lst;es, (3} determination of realistic

vocational goale, and () develeopmeni of affective educa~

tiongl plans,®

The ¥t. San Antonio ﬁa!lubp General Bulletin is listed as a wequirad text,

Covrse Obiasiives. Yhe ebjeetives of the sourece are as follows:

“To provide an oppordenity Sovy new students zo obtain sisistance
in oxientation md adisstoent to collepe.

To assist students in the evalustion of their previous educational
achievements, and the asppraisal of thelr interests snd abilities,

To assist gtudents im the exploration and enzlysis of occupational
opportunities for the purposes of waking realistie vocational
decisions., ‘
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To provide guldence in the development of cffective educationkl
plﬂz‘ﬁs

To provide an opportunity for the development of closer perscnal
relationships between students and thelr counselors.'?

Methods of Instruetion and Nvaluation, Metheds of instruction fnclude
the typical media of lecture, &iécugsion, researeh assiguments, and gudio-
visual teéhniques¢ Students axe to be ecvaluated on the basis of thele
cospleted assipgnments which iuvclude a fival edupationsl pleﬁ veport, and
on the basis 0f slass participation ané‘ataanﬁéﬁaav ¥ shousld be noted

that the course as approved by the Curriculum Committee (Mt. San 4ntonio

aipvog

Collage Curriculum Copmibtes Minutes 3/28/67) was presgented with the

undevstonding that twedicional methods of pressuting information for

R g

mastary by the student and grading scendawvds haged on assimilasion of such

E
information would be xeiegat&é o a lesper position. The prime obigctives f

-

of the course wers swwarized as Y, . . to invelve students personally in
weaningful group Intsraction for zeseintion of problems concerning sdjusi-
ment te college snd to provide guldance to these students as they deliberate

on realistic vocational gpals ard educational plansg”3

v

Clase Foples snd Activities. 4As sppavest from the sourse description

X

and &lte course abgecﬁiwes, the scope of this course is very broed and the
.inn@maiams very subitious, Indtisi &@yias and secrbivities are designed um.
Vbt&ﬁﬁt&té»&ha shudant to college by means of class digcussion of student
préb&ams-aad gquestliens. & Labe-home exgmination which incindes @ewkiaenﬁ
'1nfagﬁéﬁio§§eg5xéimg epllage regulations 1s an 1niﬁiai aesigrment. The

aécobd.majoi emphesis is to provide a means for students to appraise their




sbiiities and pant ﬂaaéamic_aahiavemﬁmaa in comparizon ¢o other college
students. Duploaations of test gcores and various high school majors are
presented Lo the guldance students fow the purpose of providing z frame
of rzference fpr students o judge themselves. After this sctiviiy,

studsnis sre upged bo ve-affizm thely oviginel vocntionsl poels or to

determine new goals which sre, hepefuily, zeslistic and within theix reachs

A vocationel repswt whish requives the student to make a survey of his
chosen cageer is & thivd assignwent, ?iﬁallyg with this cavesy decision
mads, 2% feast o Teppprary one, the student is required to develop a
deteiled educsiionzl plan which curlines his educaticnal program for two

or more véars. This plen coustléntes his finmal ssgigoment,

Hstorienl sud Backeround Enformation. This course was &mveioﬁed
by the Counseling and Suidsnce Deparimsnt during the schooel yeax 196G~67,
All members of the comnseling staff vere directly lavolved in the deyel~-
opmentsl stages as 211 weve wewbave of varlovs subecommitiees which
developed the fouxr different topies of the coursa, It was originally
presented € the Curriculvm Comwittee on & graded pass ox fail basis, but
was revizged during the course of their delibetationé to be graded on an
A«F basisg,

In vhe semester of its first offering, a course cutlime and packet
of materisls containing infovrmatlion about the varicus service avess was
prepaved and disgxibutad to eack student. This packst was vavied
according to the individusl counseler (teacher) wishes end reselted in

a monumentel clerical task as approximately 3500 packets had to be
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prepazed in pecoxdenge with these voriset specifiecstions. 4 smaller

- o

packet with more wniform gpecifications was developed for use ihe B

following school yesr of 1863469,

A standing subecommittes of the depsviment oversess the progress of
this course and iz conbivvally involwed in cwpivicsl cvslusfion studles
of the "arm-chalx® type, Contingous efforts are belug made to provide

relevant and meaningful activities im these guldance clésses,

Byalwation Study Roport. At the conglusion of the Iirel senestuw
in the fall of 1967, tem of the fourteen counselors teaching the course
participated In an gvaivation activity which consisted of administering
| an abjective gusgtioonaliyse o the suidonss students.? Approvimately i
? . 1500 studeuts completed the 32 ltem evgluation sheets on which thay :
checked a total of 43,164 items. Twelve differvemt clzss topice; Len 2
diffexent forms, charts or ausizoment shesisn; sod fen diffevent toaching
; . technigues wers izewmized, Htudents were instrucied 2o merk on the answer
sheats one of five sceled responges for esch itew. These responses were
scaled in decrsasiag ovdex g follews: (1) wery helpful, (2) helpful,
(3) slightly helpful, {4) 2ot helplfel, or (5) net covewed.

A distribution of the fZotal munber of responsss %howé& that zhe
overall receprion uf the topiss, wmaberlals, and teacher techniques was

favorzblie. Tobal zesponses pallied as followa:s (1) very helpful -

N ekt N SR LIS T S M3 St mue i o oS S ot O 1 NSt b

7.75%: €2) helpful « 13,885; (3) siightly helpfol - 10,651; (&) not | : -
helpful ~ 5,673; and (5) mot covered - 5,136, ' The educstional pregran

planning topic recefwved cvexwhelming support and the topics of four~

yea: college requirements and educational majors were next in favor.
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Tn sumnpyy, the responees L the educational planning activikies warxe

very good aad sigalficently highew searall then the responses to other

topicn. In peprospest, 1% shonld be ﬁﬁﬁ&ﬁ #hmt the sealed catepory of
welightly helpful® was ioterpreted 2o & satisfactory response awnd this
interpretation is subject o suspicion.

Counselors who did nep paviieipate in this ayalvation scheme de-
velopad thelyr own methods of evaluation. Thair findings based oa
projective technigues which alicited free responsss paralleled the

findings noted above. These pnabructured responses provided asdditicnal

foasight, pavticulariy in regord ko reachey methods snd techniques.

Brief unstructured forms have been popularly used ir subsequent clsass

|
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REVIEW OF LITZRATURE

Gwen z cursery vaview of the lizevature relating to course evaluation
and curr.icuium revision revenls the mead for considering course ravisliona
and evaluations as part of a total course entirety and zok a8 separote
1sems which could be analyzed sepsretely. A wall developed course is one in
which ¢he zoals are | developed from the philosephy of the institutien, the
spesific course objsctives ave listed in temus of student behavioral goals,
the teaching mediz has beso developed in congruence with the principles of
lecrning, and the methods of evslustion have boen predetermined in tarms
of ithe specific course objeciives. ALY of thase parte or stages, ‘make
up the totsl course development. Rvaluation, then, aﬁei:e:s&arny meang that
the course as a whole wust be considerad to see if it lends itself to
meaaingful evaluaticn.

Dressell developed an iateresting schemstic to ldentify tha wvarious
siazes df cuz::;i.cultm or program development and to shew their interreia-

tioaships.®

Qurricefeiw
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Dreszel declaves thet these steges are interrelated im the study of an

instructionsl proge

WAfier she desisicon is veached te develop, o study, o8 20
revise o progrem or evrvicuium, the matural snd legleal
starting point is with the objeebives, which should be
formally stated but which sve sometimes slsply sesuwmed by
a feeuiny to be sellesvidoni, Appropriste educational
axpecionces are selected in roferemee to these shisciives
and oxzaaized inte covrses, cwrricula, oF prosedural
patterng., OColleciion of evidence te appralse the effoc-
tivenens of the progrem In sthaining ite objestives may
then vesult in zevisien of the program through modiflication
or replacement of any or a1l =f the elemwnis of the pre-
ceding stages: objectives, geperiences, organization of
experiences, or evaluation.” :

Tyler refers to rational course pleaning and execution as
h followe:

“Unleéss Instruction is to be mevely # haphawazd of intule
tively gsuided process, 1t vegulres Tetionnl plsaaing and
excention in taxms of the plens, Viewed in this way,
fostruciion imvolves several steps. The fizst of these
is to declide what onds to seek, that is, what objectlivas
to &im at or, stated move precisely, what changes In
student®s behaviox te vy teo bring sbeut, The second
step iz to determine what content and learning exper-
iences cam be used that sre likely to attain these ende,
thess changes in student behavier. The Thizd step is to
dateyming sn effective ovganization of these isarning
expericneas 5o thet thely cumulagive effert will be such
as to buing shout the desized behavior chengas in an
efficiont fashion., Finally, the fouxth stop is to
appralse the effects of the learmning experiences to find
out in what ways they have been effective gud in whak
respacts they have not produced the vesults deaired.

i Obvionsly, this fourth step 1s educatlonal mesgurement,

if or achicvement testing. It is sn essential part of

h inatruction because without appralsal of the results
veing atteined, the imstructor has no adequate way of
checkiay the vaiidigy of his judgments regarding the

‘values of particular learning experiences and the affec-
tiveness of their organization in attaining the ends of
education.

Corey states that inmstructional planning and the implementation of

ipstructional plans, on the part of the personnel involved, require:
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1. Psmilisrity with the behaviors that constitute the
objactives of the fsstruction,

2, Familisrity wish the physical, scholastic, psycholog~
lemi, and sselal chavacteristics of the population te
be instrucked,

3. Competence in the snalyais of gross behavioral objectives,

4. FKonowledge of the unique characteristics of varicus types of
instruckcional emviromments,

5. Compatencs in procuring snd interpreting “feedback™ on
the consequencen of the instruetion,?

It is evident fyrom these refereonces that the interrelatedness of
instructional plapning or seurse development is of parsmount la-
porkancs, It i3 aiso evident from thasa sourcgs that a heavy cmphesis

48 placed on thé'heed~fez the formation of meaningful, specific course

objestives.

Gogls and Uhiscrives. A i:'la;,;igim;:lbn of terms is nacessary before
proceeding. One should consider firvst, the pu:pésas of thé institution;
second, the brogd gnels of the iastructigpal prograuus, snd finally, the
specific behaviozal objuetives of the couress. Oohon defines goaly es
vhat ig 2o becopse of fhe students who ackend the junior college sad
refers to thage gosls as indicators of the broad range of their shilities.
Au gbjsetive is a epecific, obsexvable student action or product of
itﬁé&ﬁ% aevisn. Yo sazisty the definitfon, Cohen states that "it muat,
fivet specify something the studest ia to do; second, state the circum-
strpees under which he will do £t; aud, third, pote the degree of
accuracy with which he will parform the action. ¥ The puxpogses of the

fastitution censist ¢f thoge philosophical aims from which the goals

a#é abjectives are developed,
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Gagné saya thot "Such 2 defiolzicn is & wexrbal gtakement thet
cormunicates relisbly to sny individual (who krows zhe words of the
stotement as concepis) the ser of elreumstances that 1deniifies a
¢less of humsn performances."” He lists "operational definitfions" as
follows:

1. A vesh denotiug obssryable zctlen {draw, méntify,

recopnize, conpute, snd pany others qualify; know,

grasg, see, aod othavs do nob),

2, A deseription of the class of stimuli belng respené&&ﬂ

to (for example, "Given the printed ststement ab + ac =
alh = Q)") s

3. A woxd or phrase descting the obleet used for sepion
by the performer, ualese this s fmplied by the verb
(fov expmple, 1f the verb is “draw,” this phrase might
be "with a zuling pen¥; if it 49 “state," the wozd
mighi siaply mess “orally™).
4. A deaeripiisa of the closs of eorxect respomses {for
avampie, “a wight tvisugle,” or "the zum,” or "the
nepe of the wsle,™) .
He further states that "Perhaps the wost importsnt implication of this
method of defining objectivés is that the type of learning to be under-
taken, and the required conditions for learning axe tremendeusiy
clarified, "t
Under the leadership of Benjsmin Bloowm, z mzior undertsking of
claseifying beheviovsl objoctives has token placs, Hierarchicsl taxne
onomice howe beon developed im the comnitive, affective and the
psychometor domalus. Of pacticulor icterest are the statements of
relaticuships betwean the eognitivae aed affective domains, "In some
instances we use changes In the cogpitive domain as & means to make

changes in the affective . . . In other instances we use an affective

goal as a means to achieve a cogaitive oue . . . ,32




Lindvall deslaves ., , . thes statements of ¢he puzposes of sduca~

tion are fruly mesningful euly when they ave made so speoiflc as o tell

exactly what a pupil is fo be sbls &0 go after he hag hed a given

legvaing evperisves. Sueh etatements are praihar typically referred to

az gpesific iﬁsaxuez§g§§§,g&gggtiwg&,lg Zn addivien ¢o stating

specific obioetives se zhet the suack bohavios ia deseribad, Lindvall

emphaslizes that the speclfis objsetives showld be wardad in terms of

the pupil <« chicetives muse ba gayﬁﬁmcaﬁ&@rﬁﬁ03&

Tylew ssukiong Cheg defining ohjeetivas 1a gperstionsl terms does

not guarsmtes 4 wise choloe of edvcationsl ends.

Yaishough the selectivn of goele on the part of schesl,

colisge, or iudividual tescher iz o moltor of choalee in

the light of cherishad values zather than 2 prosess of

objactive recopnition, thove sye types 6f data that cen

be obtained by the sehaol, eoliope, or instructor chat

wiil provide bases for wizer decisions than when choles —— .

of gosls is made without such imfovmation. Thesze i .
Ineludes (1) dets regavding the students themaelves,

their present sbilities, toswledge, okills, imteorests,
stbicudes, and needs: €2) data vogarding the demands

eociety i wabing wpon the sraduates, spportunitices and
defecte of contemporacy seelety that have eignificence

for education, s0d ¢he likey () suggestions of specialists
in vazious subjest Flelds eagarding the sontributions they _
think their subjects con meke £o the aducation of seudsnig, 40

Cengidaratipas iavolved ia selecting cbjectives, according te Tyier are

28 follown: . .

1. Objectives worth tesching should be formulated aftayr
an enwlysis of our ouiture. @Grade plocement of such
objectives 1o similarly iwpursant, :

2, DReverminimg the “entering behavior! of students is
Impovtant,

3. Objectives should be selested shbout which we kuow
snosh 2o teack,

4, Ohjectives selected must be velevans to the achopl’s
philogophy of aducation,

5, Ubjectives must be consistent with our theory of
learning.16
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wessel declares thar some sowecnisg of the basis of psyrhologe

iezl koowledse ond philosopbical poinegs of view must be waderteken

if the set of objectives Finaily chosen sre to bz (1} reasezable in

mhex, {2) vonsistent with one anether, (3j of approzinately the

save lewel pf generality or spenlficity, 14} JSistiseiive although in

the pature of humen behuviep not completely independent, 153% de-

& o & - - 17
scviptive of gonis werifizhly schiovsbic by mesns gt hond,

Be lisis desizabie qualitics of objestives as follous:

T
et S

Educationsl obisctives vagy feom wery simple bo wery
compion ~~ sither sutreme is undesiveble.

P

SYRURE PV S

Objectives may be sypiicit or fmplielt «- sheuld be
idenzical for soxinum Smpack.

—

Objeckives moy be chavpetevized e intvingic oF
gransomndent »» transeendentel objectives require
suskained £floud.

T - @bjectives may be schicvable or unachisvable --
degress of progress mesh be zealized.

Ohjectives ony be steved in terms of instzucktow
activizizs apd conrse content ov they may be statad
in rezps of doslived student bohevior o= ohjee%%vesz
of valne mupt point dizestly to fhe students.

I — s =
o . i o e -
B e N e et i

Hot 211 authorities sve as 2018 an the advantages of delineating

e S VRPN

speeific behaviorel chicetives. Alkis, for eswgle, at the Bdeestionsl

Topging Scrvice Regilonal Conferense im Sea Franciseo on May G, 1569,

e A R e

R

staved $has behevioral vbjiestives wave not appropriaie e atd stages of

3

lesreing, oud thet cvaluatdon to date has chowm wo gonclusive fiadings

to suppert the use of bebarior chjectives. Howevew, he wantad Lo clarify

that he wag vt in epposition to the couvept of fermulating spacific

behavioral objectives; and 2 conclediog comment was that it was “bettex

to estsblish cbjectives than nm‘:-."'w
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A logical progression of study sfzer a veview of the literstuge cone

cerned vith the defining sud the formstion of spacific behavior objectives,

L i e S s LRI S L i L e e

e 5 e e
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is to review basic principles of learning.

Learning Priseiples, 7The prosess of esteblishing specific couzse

objecstiver is c:!epé.udent on the considevation and application of learning
principlas., The interdependency is obvious. Por axsmple, fs:;ague" defines
learning as

e o ¢ @ change In humen ﬁiﬂg&%i ion or copehility, which
can bhe yetained, ami which is not simply agseribable to

“ the process of growih. The kind of chauge called learvniang
exhibies itself gs n ohangs in boehaviow, and the inferzace
of learziog iz made by comparieg what behavior was possible
before the individusl was placed in a "iesyning situation”
and vhat behavior con be exhibived after such treatmen,®
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'yler says zhat enother considervation in choesing objectives is the
y

findings of studics im paychology of learning. $bje sctives that sre not

formiilated on sound princigles of lesvning will be ignored just s will

objectives which are not apﬁmgzriate for the student®s maturation le‘ml.ﬁ
Dress.ei enphasizes the need for considering prinelples of learning vwhen he
décﬁaress that students, wao do not understand and acespt the needs dew
-‘terrﬁmaé for them, wi 3;5. Jbecone veluctant pwmem in their own cducation, L
Be alsc &es;ia?:es thad: the surriculum bullder will have greater coafidence

in formulating specific ebjeckives if he zelates hig deliberaticns to a

philosophical fraue of refsvence sud to the prinsiples of learaing, 22

Gagné idenvifies forms of behavior and establishes conditions for i
learning in a hierarchy complex. His hierarchy of behaviors has this 5
appearance: P
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The isarning of

Exoblen Solvins and Stratesyoiysing
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weguive the pre~loarning of:
. Frineiples
which regquire tﬁe~pxe-learnin3 of:

Coneepts

7 N

ﬁhigﬁ'%equiﬁe»the pre-~learning of:

Asgociations
M‘,
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witich requize the pre-learning of:
Cheing
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which weguire the pre=learning of:

Identificarions

A s s

which require the pre-learning of;

Eesponses

Yhe meior implicstion ig that these ave the gatepenics

et b et
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£ ohjsctives to

be ﬁﬁ&%ﬁ%@ﬁﬁsﬁﬁﬁ, 1f one approsches the job From the

standpoint of
difforenzinl segs af conditicns fop sptimal laawninguzg

Savpe idenzifies zhe followi

WA W oy e plad et S el

vy leazming principlaes:

1. "withous approprlate veadin
Wil e fmefficiont ox lon

¢88 e learning cuperience
raing will not oeaur, ™

il T e b g e s aintine
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2, “students lespa snly vhat they want or are motivated M
to ismgen,® i

3. “learning proceads much more vapldly and ie vetained 4
mich longar when Chat which ig to b Josned noSsRsscs |
meaning, orgasization, and structure,

%  Pthe learmer lcoras only what he himself dosg,®

3. "o

nly those responses which are confirmed are learned."
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6. Two principles on transfer of lestning which are most
sigalificents
"travnsfer con ccewr oply when there is & recognized
siwilarity betvesn ¢he learning situsiion and the
tronsfesr airuation,’
Yexpupfer will seour to the extent that studants
expest 1t o ccour,.®

7. "attitudes may be chgaged by increasing knowledge znd

understending to the attitude object.”

Tostzaetion, Given a weview of how to forowlate specifiec behaviersl
objectivas and a veview of leasming principles upon which thess sbjectives
wust be founded, the critical phase of instrection zaonot be sverlopked,
Even with the mest spaclific cbiectives in terms of student behavior and the

greatest wndewsbaonding of lesxalng prinsiples, the isstruction could fafl

if the taaching methode ond the teacher are not effective,
Yehmann lists siz Sunctions of instruction:
Fiwsg, wotivate the studsng.

Second, demonstrate o the student just what 1s expected
of him:

Thizd, aelect appropriate practice tasks which are
extensive and meaningful.,

Fourth, previde the student with some satisfaction in his
PEORRAES.

FPiftih, organize the material go the cunulsative significance
of learping is veadily apparent to the student.

Sinth, gprovide the lesvmey wilth high standsrds of performsnce
and means for jwizing his performsnce,
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Quite obviously, then, objectives. instruction, ond eveluation must

be in &ecoxd 4if students are to be motivated to progress in the desired

directiona.

gvaluation, "Development without evaluation may become quackery."
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emphzsized Leland Medgher at the Bducstiomnl Testlng Sexvice Confersave

at Sam Francisco ow Hay 5,20

"One phase of evalvation must even take the
form of re~zzaminlng what passes as tredition sad accepted by cuptom, for
freqﬁentiy these aze unceasciouaiy;misigterprete& oy even willfully per-
verted to gesve individual prejudice,” gtates ﬁzeaa&lag? Stxong
accusations such az these mandaie educatons £o pet gbout the busineas of
finding out “thg,” Fwhy," and "how" we are doing.

'~Alﬁin 1i§g§ five stages in evalustion:

1. Needs zssessmeat ~- copceraned of cbjectives in
' teras of cutpiie

2. Planning {progrzmming) -~ concerned with information
for melecting alternatives

3. Progtanm implementation -- evaluation desige

4. Program improvement -- zevisions as needed

5. ongzam.cefaﬁfié&tiaa ~- gudit ptage of evaluazionza

As appatént from the review of 1itexatare concerning the avaluation
of imstruetion, the critieal fzctows ave to estg&iiga,meaningful spscific
bzhsviotai cbjectiven which awe based on aoun&alegrnimg prianciples, to
provide for effective instruction which is similarxly based on sound
learning psychology, and then detesmine, ox ev&luasag_guat how succesaful
the studentz have been in acguiving these specific behsvioral gonls.
Learning sxperiences and methods of ingtruction showld be continmuoualy
modified and experimented with in oxder %o develop optimum means or
methods for @ahaview&l goal acquigition. Thie fozmstive Lype of @vaiéaggana

then, would not reach the program certifjcation stage identified by Alkin,

but vould hopefully be 2 continuous procemss undezxtaken by sincere inqﬁrncters'

for the purpbae of developing dynamic, relevant, student-centered coufoes,

t
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Another wethod of evaluating courses i to dlrsct atiention to the
effectivenens of imstruetlon. Thie type of evsluntion can be azccomplished
by surveylng the studeuts end soliciting their views an the methods of
instraction. Iehmenz lists many types of vating seales, veuslly classified
i ' -

*- as descrintive. mumewlesl, gravbic, forsed-choice, ox maneZoemar,  He
preseate “4 Scale ko Weaswwe Abzitudes Toward Any College Tourze,™ and o
universal "Student Opimiomnslze.” He concludes that properly constructed
rating scaies do have g place in the evgliustion of ingoruction.? Beggs
amd frryachey developed a research plaa for construciing a scale for
attitude megauramens,

"Four steps are reguired for constyscting ¢he scale: {3

the determivation of & referent and s populatien, {2) the

eollacklon of pussible eratements, (3) the acresning of

statements, and 3‘%&3} the selectlon of screened statements

of soale itams,

These two evaluabion plens, one, based om measurenent of student
achisvenent of sposific behavioral cbjectivas, and the second, based on
the svaluation of fustruction by students constitute specific mesns for
evaluiting cuzricula and imstruction.
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GUIDANCE 50, EBRCONSIDERED

Fellowing the develepmental stsges suzgested ia the litezature, the

first consideration is vhether or nou the course is in kaeping with the

philozophy of the iustibution. %The swisting courss vbjectives clearly

affizm that the intentions of this course are in harmeny with the philos~

ophy and purposes of the College.

Course Objeckives, The existing course objectives are net listed

in spocific behaviorsl terms. In order ©o provide for meaningful aevale

uation which would meosure how well the students ave profiting (leazning)

ST
S 22 4

N Sadob

frow the course, Shese objectives will need to be modified. A second need

is to re-cvaluate these chieabives in Covms of thely vslevancy for aiudents,

e R "
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in terms of thelr fmportonce compaved to other alternatives, end in Serms

of principles of lesrning. A third peed is to determine the specific

observahle or measuvsbie behaviopal chonges which studente would exhibit.

Aw outlined in che caxlier zeview of the course, its kotal development

has beea a departwen: activity. A1) staff mcebers have bsen involved in

its formation, insluding the solection of objectives and the determination

of loarning experienves. This Imvelusmant is oere thoa a commitios activity.

The aced for staff porticipation iz course vevision and evaluation work is

esseniial to the wmotivarion znd atiitude of cach counselor, The task here

ther, iz one of how o provide wotivation for vevising the csuxse.

Sugnested rovisions (develeped a5 exauples for refinement by committes

action) of coursc objectives s¢ that they are séecified in terms of gpecific

behzvioral goals are as follows:
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1. (existing) Yo provide an opportunity for new students ¢o obtaiu

aspistancs in orientatien and adjustment to college.

Sugggsgaﬂ rwviqéggg;

a)

b)

)

Glven g Seweral Mulletin snd 2 tahechome Cest dusipgnad
to mpasure student kaowledge of colleze serviess sad
vegulations, the student will answer a lsrge prarcentage
{to be determined) of the guestions corrsetly.

The student will sboeyve the offieisl desdlines for
filing physical education exeusss, dropping closses
without pengliy, £1ling petitlons, ete.

The student will observe specific procadures for
obtaining o library card, for drepping a class,
Yoz registwation, for withdrawal, ete.

2. (exinging) Teo seslst atpdents in Che svaluation of thely prévious

educationa] achievements, and the appraisal of their interests and

abilities.

Suggested vevisions:

a)

b)

c)

Glven 2 test scops peport form whick imeludes intaere
pretive infszmagion about the scoxes and a supgorting
lecture, the siudent will be able to explain (dugroe
and mavaer of explanation o be determined) his
percentils acores,

Given information sbout the high schosl tract programs,
the student will ba #blaz vo Indicase fathed ond criteris
to be established) which program he wes in and what the
basic differensas in the trests aze,

Civen ifanfoxmation gbout the probabilities ©f success in
glven courses for wavious ranges of sbilities snd che
degrez of studont eompetition in variess mejors, the
student will be dble to indicate (method te bs deterwined)
whetber he is in the lower, middie, or upper pertion of
eatering students ir his chosen fiald aceording to
seadenic apiitude.

3. {existing) To mssist students in the exploration sad enalysie of

occupationsl eppoztunitics for the purpose of making realistic

vocational choices.

Meszimid
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flupgeated revislons:

& Given informstion shoub the caresy section of the
library, the studsst will visgit (sign in and
hopefully browee in) this carser sectien.

b5 Civen infosmetion sbout his previcusly demonstiated
academice asptizude, the student will chosse 3 vocation
reasonebly commensurate (eriteris %o be establizhed)
with his sbilitles,

e Clven information ahout vocarional, cholces, the student
wiil iswestigate two poesible savesr choicex and provide
surrent information shout sech &g per instyuctor
spacifieations,

4. <{exiseing) To provide guidance in the davelopment of effective
pducational slans,

Supaested revisions
The studest will 1ist in proper ssquentcial form a twe-
year educacional plon which will include all najor
couvges snd graduation reguivemenis.

5. {existing) To provide an opporfunity for the davelopment of closer
pevsonnl relationships between students and their counselors,
Suggesnted rewipion:

Tha student will voluntarily (for purpeses other than
obtaining o signature) schedule an sppolntwent with
hig connselor during his 2tay &t the College.
1ﬁﬂxﬁwﬁ¢ 108 @mﬂ Laaening. #s the course is presently conducted,
ﬂﬂwagﬁl-pxaatﬁaﬁﬁ would not ba supported theoreticeily. One apparent dis-
crgpancy congernsg the reguired derignation of the course. Principles of
lezvning emphasize the need for comsidering the “entering behavioz® of

the student, and currvent practices cenld reswit in many velectant learners

or should we say “compliers® ov "dropouts®. Signiflcantly howsver, Raztley

found st Shoreline Cowmmity College fn Seattle, Washingten that only 43

percent of the new freshmen attended four oy more of the scheduled six
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orientation to college sessions, He also found (pimilsyr to our gvaluation
findings) zhat more swphasis on carzer planning was szzggasmﬁ,u
With the propessd vevision in course obijestives so that apecific
obsetvable Eehavi.oml changes could be evaluated, altsrpate watheds of
instruction wonld be encounraged, Particularly, experzimentation with pro- )

grazmad Iinstruetion technigues, fashioned after Golden West Oollege’s

student guldanee manual, would be sncouraged. Krumbeoltz's monograph on

Stating the Goals »f Covoseling lends impotus to these experiments, 22
Another very impovisnt aspect of imstruction and lesrning which
should be concentrated on iz motivation of students. FPevhaps motivazion
shox;ﬁ,d be a2 £ivst specific objentive of the course Lyesn ig waya‘ can’t be

found %o messure this charismatic ingredient. Regardless, psriicular

teaching skilis must be found to motivate students for this decision-

making course.
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BYALUATIGN PLAN

Originally, when this evaluation project was conecived of, it was
anticipated that this plan would be o detailed statistically supported
scheme foyx messurement. However, 8 review of the literature snd an
anzlysiz cf the problem soon disclosed, as repowted saxrliles, that svalu~
ation iz jusg one pazk of surriculun developmeui. It was obwious, that
a spécific evzluation plan conid not be developed if the course styucture
was loose, Thers would De no value in applying stringent measuremens
techniquas %o dats that ecould not be attwibuted to spesific behavioral
objeetives, Interpretations of appliod measurements would nzcessarily be
subjective, znd blased, if aspplied to the exiating fremework.

& sacond logicel alternagive was to devise an gbtitude measuremsnt
instrument snd oveluste the course based on student oplnion, This
alternative had meriz but opportunities for a pre-test and post-test were
not svailable so the legitimacy of an opinionnsize, whicl had been utilized
before, did not provide for an luproved evaluatlen, &t least not an
improvemens on piragepy aé both would be after the fact without the benefit
of advanced planning.

The evaluation plan bacame just that, & plan for future evaluation plus,
a plan for zouxze revision. CQouvse zevision plans would, of coursa, iﬁvolve

the whole staff and an svaluation plan would be subjeet to those revisions.

“The follnwing developmsntal stages are listed as a plan for meaningful

course ravision aad avaluation.

Pirat, pertinent curriculum revision data must be synthesized .and pre-

pared for the staff. This would possibly serve to motivate and/or to
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stimulate action for sourse vevision and evaluvation. As noted gariiew,
comiktee actlion i preferred, but it 1s essential that working tecms be
explicitly defined prior to discussions, It is hoped that an fuformal
presenitstion of this project report would serve both to motivate action
and £o define germs,

Sacond, the process of formulating spepific behavioral objectives
would be undertsken. It 4is smticipated that the usual controversics
would develop over termimology such a5 “to understand” or "o adjust",
end hwpefully, spectfic meaningiul cbiectives would be formed which would
meet the three cxiteria of (1) spacifying o student scbion or product of
such action, (2} stating the sonditions under which the performence will
occur, und (3) esteblishing z winimum performance cpigerion, a standerd,d?
This sccond step is the most exitical of all the plansed evaluation cteps,

Third, giwen a pet i speclfic behavioral objectives, s system will
be established to account for specific behavior of students, For example,
a system of accounting for studenta visitivg the caresr section of the
library will be cetablished, Similarily, a system of accounting for long-
range objectlive bebavior such as scheduling & voluntary counseling inter-
view will be esvablished.

Fourth, specific instructional techniques which provide for motivation,
outlining goxls, vrganizing instruction and grading assigoments against an
established exiterion will be delineaved. This will not be done for
reginental purposes, but rather to assuze that the instruction and learning
experiences will be bagsed on lesrning psychology.

Fifth a pre~test and posteiest instrument tied to the specific objectives

will be developed. John Darley aud Gordon Anderson recommend this more
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divect, selentific approsch pariicularly in programs which suphasize sduecg~ fg &
i

i, 4

tional and vocstional guldance end plasming. ™ Por ezample, & secles of &
¥

questions could be directed at evalvating o student?s wocationsl choice to ' ;§

measure his knowledps of his cholse before and after the course,

Sixth, the student evsiustion instyument will be desigued in sccordance 7
with the attitude assesemsnt teshnique previously deseribed. The instrument ;
%

will provide more cbiectivity and velidity., Administration of thiz instyument

’z
immediately zfter the comciusion of the course, snd agaln ab o exis intere ' %

view oxr aftor s year’s tiwme has passed, will provide adéitional eveluative

: vyt et g G AR A ot e o e S T

information,
This evalnation plan ss outlined i3 ssbitiouvs zod may, as 50 many 5
)
committee actions do, take longer e develep than plemmed. Furtharoore, 10
the plan ltself may be vevised as 3ll phaces of the program sre considered. %
i
Hovever, the time consuming efforts divected at establishing speeific ;i [?5\
1
ik
behavioral cbjzctives for purposes of improving learning sxperisncss for zn f
(f
, i
estimated four thoussnd students next year {and more eamch yezar thereefter) E
can hardly be vwritten off as time wasted. %
;
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APPENDIX A

MT, SAN ANT
Office of

CNIC CCLLEGE
Inst

nstruction

COURSE OUTLINE

Counseling
DEPARTMENT:_and Guidance . GRADED COURSE CRITERION NO.: 1

PREPARED BY: Dept. Committee DEPT. CHAIRMAN: Brucec L. Paulson

COURSE TITLE; Orientation and Guidance 50

COURSE NUMBER: UNITS PER SEMESTER: %
L o . 9 weeks beginning the 2nd wk. of
HOURS PER WEEK: Lecture:; 1 Hr. Laboratory: the semester.

PREREQUISITES: None

.COURSE PESCRIPTION: This group guildance course is required of

new day students and includes presentations and class activities

to assist studeants in their (1) adjustment to college, (2)

_ evaluation of interests and abilities, (3) determination of

realistic vocational goals, and (4)'development of effective

'educaﬁional-Plans.

TEXT:

- e g "

Author: . ' —

Title:’ Mt. San Antonio College~General Bulletin

Publisher: Mt. San Antonio College

Edition: ~ , | Year; Current
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DESCRIFTION OF CONTENT:

Week

_Hours

Topic or CGlass Aotivity

.,._1...-,....,. Lp R e eicons e

Introduatlﬂn o course, raie Of Junlor College,

ﬁgg%z;gzs {1} Lecture and discussion (2) Assignments

fopic: Orientation and adjustment to college, academic
rules and regulations amﬁ mamlea@ opportunities avail-

able for students.

'&ctéglﬁva DlSﬁHSmLQn & Review of Assignment #1 ~ Rules &

Regulations
Toglco Discussion of student concerns, problems, ques=—

tions, etc. as reiated Lo adiustment to college and.
decisions on vocational and educational goals.

Activitve (1) Small group discussions and class review
of topies. (2) Assigmment #2 ~ Bxploration of goals.

Topics Continued discussion of student problems and -

concerns with emphasis given to study skills.

'ActhLtzf {1) Lecture and discussion.

TORl ~s Bvaination OFf student educationdl background,
achievements and grade averages, abilities & interests.

Betivitys (1) Lecture and discussion on test score

interpretation, (2) student analyses of xecords, and

(3) Assignment #3 -~ Objective Data Profile,

Topics Exploring cccupational opportunities, analyzing
levels of education & training required in wvarious

occupatxons, and determining bases for chmosmﬁg or
reinforcing a vocational field.

Activitys (L) Lecture and class discussion or use of
appropriate visual aid material, (2) Assignment %4 -

Research on occupational. information,

Zopice Determining an educational major consistent with

abilities, interests, and vocational -goal.

ctivitys Class discussion.

|

Topics Development of an eff&ctmve educational plan by

emesters to include units and a specific course of study.

Activitys (1) Class &saiqnmeﬁt #5 - Educational plan.

Topic: Review of educational and vocational plans.
Activity: (1) Class dlqcusslon (2) Report 1nc1udlng

agsignments due.




L
1"-_;;'cf;"stzc:':e:xvz*:s:
§§ 1. "o provide an opportunity £or new students to obtain assisgtance .
% in Orientcacion and adjuscment Lo olledge, | S
# 2. To assist students in the evaluation of their previous educa-
1 TIona T BoRlevenents, BnRd the apprajlsal OFf their interests and
; abilities., -
?; 3. To assist students in the exploration and analysis of occupa-~
/8 tional oppertunities for the purposes of nmaking realistic
i vocational decisions. |
I 4. .To provide guidance in the development of effective educational
? plans. o '
5, To provide an opportunity. for the development of closzexr personal

relationships between students and their counsalors.

METHODS OF INSTRUCTION:

} 1. Lecture
1
: (3 2
3 2. Discussion
3.  Research assignments

. Audio-visual aids

METHODS OF EVALUATION:

1. Assignments and report to be evaluated.

2. Class pariicipation and attendance. R
REMARKS ¢

Tra&itimnal methods of presenting information for mastery by the

student and grading standards based on assimilation of such informa-

tion will be relegated to a lessex position in these guidance classes.

%E The prime objectives will be to involve students personally in mean-
- IngEal Group Lnteraction Lox Feso IRt Ion B Problems concerning aajust-
n ment to college and to provide guidance to these students.as they

g deliberate on realistic vocational goals and educational plans.
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APPENDIX B

STUDENTS' EVALUATION OF ORIENTATION AND GUIDANCE

Directions: For each item or statement below £ill in the number on the
answer sheet which best describes your feelings or opinion:
1. very helpful 2, helpful 3. slightly helpful 4. not
helpful 5. not covered.

Topics

College gervices; Health, Placement, etc,
College rules and regulations
Adjustment to college

Personal problems and concerns
Study skills

Evaluation of high school grades
Evaluation of abilities

Test score interpretation
Exploration of occupations
Educational majors

Four-year college requirements
Educational program planning
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Forms, Charts and Assignment Sheets

General information test
14. High school grade charis
15. Test score profile sheet

16. Vocational analysis forms

17. Tips on how to study

18. Study and work schedule

19, Weekly time budget

20. Course list worksheet

21. 1Instructions for completing educational plan
Educational plan

Teacher's Methods and Techniques

Overhead projection of forms and charts
24, Presentation of glides

25. Lectures

26. Oral instructions for completing forms and charts

27. Answering questions

28. Having class discussions

29. Having small group discussions

30. Having panel discussions

31. Helping me learn sbout myself

32, Helping me make my own decisions about my future gecals
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APPENDIX C

COURSE EVALUATION

2 e S T
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Please complete the following statements. Your evaluation remarks
will be very helpful in planning the course in the future. Feel
free to make whatever comments you would like.

NEAPRRI
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1. The course has been most helpful in §

ey
oot et PPy
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2. The course would have been more helpful if

!
3, The course would have been more effective if the teacher had !

4, Additional comments

s



